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1. Introduction 
So many researches have been done on the effect of affective 
factors such as personality, anxiety, motivation, self-esteem, etc on 
ESL/EFL learning. Affective factors have integral influence in second or 
foreign language learning. Brown (1973) states that these variables are 
essential psychological factors to explore in understanding the 
mechanism of language learning. Scholars have defined these factors 
differently. Scovel (1978) argues that affect is only one variable within 
intrinsic learner variables. Piatt and Piatt (1992) argue that these variables 
are related to people's feeling, attitude, motivation, personality, self-
esteem, etc. Therefore, these variables deal with the emotional reactions 
of human behavior. 
Various definitions have been given for the term self-esteem. 
Rosenberg (1965) describes "self-esteem" as a favorable or unfavorable 
attitude toward the self Brown (1973) states that self-esteem refers to 
ego as a factor related to the thinking and feeling of a human organism. 
He believes communication is a process of revealing one's self to 
another. So, breakdown in communication usually results from the fact 
that one does not want to be honest in depicting this self Language ego is 
thus positively correlated with success in second or foreign language 
learning. Coopersmith (1981) state that self-esteem refers to the 
evaluation one makes with regard to the self and expresses the personal 
attitude or approval or disapproval, that is, a personal judgment of 
worthiness which is expressed in the attitudes that the individual holds 
towards the self 
Brown (1987) suggests that self-esteem is the most pervasive facet 
of human behavior and no successful cognitive or effective activity can 
be carried out without some degree of self-esteem, knowledge of 
yourself, and belief in your own abilities for that activity. 
Brown (1993) argues that there are three levels of self-esteem, 
including Global or general, situational or Specific, and Task self-esteem. 
Global self-esteem is relatively stable and resistant to any change. But no 
personality is seen to be stable for all situations. Specific self-esteem 
refers to one's appraisals of the self in particular life situations, such as 
social interaction, education, etc. The amount of Specific self-esteem 
depends on the situation. The third level pinpoints to certain Task within 
Specific situation. For example, within the educational domain Task self-
esteem might refer to particular subject matter. Specific self-esteem might 
refer to second language acquisition in general and Task self-esteem 
might also indicate the self-evaluation of a certain facet of the process 
such as speaking or writing 
Rosenberg (1979) states that Global self-esteem is a part of 
personality and refers to the general regard a person holds for the self 
Specific self-esteem is related to a broader context, that is, in order to be 
successful in a particular subject such as language learning, chemistry, 
business, or medicine one needs a high level of Specific self-esteem. Task 
self-esteem is related to certain activities or skills within each Specific 
domain, that is, in order to be successful in each subject such as language 
learning, he/she needs a high level of Task self-esteem in relation to 
achieving certain Tasks such as listening comprehension, speaking, or 
writing. Also, according to Pelham and Swann (1989) Global self-esteem 
is a general feeling state applied to the self. 
Psychologists generally categorize self-esteem into two parts: 
Global self-esteem which refers to a general sense of pride in oneself. It is 
not grounded in a particular skill or achievement. It means that an 
underachieving student can still have high level of Global self-esteem. 
Earned self-esteem which is the one that a person earns through his/her 
own accomplishments, for example, satisfaction from having scores well 
in an exam. 
Barbara Lenier (1989) argues that earned self-esteem is generally 
based on success in meeting the test of reality and it possesses all of the 
positive traits that needed to be reinforced and encouraged, because it is 
completely based on work habits. 
Over four decades of research has shown a positive relationship 
between levels of self-esteem and academic achievement (Gardner and 
Lambert 1972, Campbell 1990, Auer 1992, Joseph 1992, Benham 1993). 
A lot of research has been done on the relationship between levels of self-
esteem and language learning. Some of them have indicated that Global 
and Specific self-esteem are related to each other and significantly 
correlate with language learning and achievement (see: e.g., Lovington 
1984, Marsh 1986). Dutton and Brown (1997) argue that some 
researchers have found that Specific self-esteem to be more reliable 
predictor of achievement than Global self-esteem. 
2. Objectives of the Study 
The present study was performed first to investigate the 
relationship between Task self-esteem and non-Indian ESL learner's 
English language achievement for the whole sample (including 59 
A.M.U. university students), and at the two levels of English language 
proficiency (Undergraduate and Master). It also aimed at determining the 
percent of the predictability of Task self-esteem for the ESL student's 
English language achievement for the whole sample and at the two levels 
of English language proficiency. 
The third goal of the study was to predict the expected English 
language achievement scores of the students based on their obtained Task 
self-esteem scores, The final goal was to inspect whether there was a 
linear relationship between Task self-esteem and the English language 
achievement of ESL learners. 
3. Outline of the Study 
The existing survey consists of five chapters. Chapter one 
introduces the subject under discussion, definitions, objectives, 
significance, and outline of the study. Chapter two introduces the review 
of Uterature. Chapter three contains the methodology used. Chapter four 
deals with findings and results of the study. Chapter five, the final 
chapter, gives a summary of the conclusions, suggestions, and 
implications. 
4. Participants, Instrumentation, and Data Collection 
To achieve these objectives, 35 Undergraduate and 24 Master 
candidates (42.4% of the foreign student population enrolled at academic 
session 2002-03) from 7 nationalities in the faculties of Arts, Social 
Sciences, Political Sciences, Natural Sciences, Commerce, and Theology 
at A.M.U. took part in the study. 
The instruments used in this study were the Coopersmith's (1967) 
standardized questionnaire of self-esteem and Oxford's (1990) Strategy 
Inventory for language learning (SILL) with some modifications which 
measured the ESL learner's level of self-esteem. The questionnaire 
consisted of 34 items (itemsl-16 for Global self-esteem, items 17-27 for 
Specific self-esteem, and items 18-34 for Task self-esteem). In addition, 
student's total grade in writing during the academic session 2002-03 was 
considered as their English language achievement. 
5. Results and Discussion 
The results of the present study showed that Task self-esteem had a 
significant positive relationship with the ESL learner's English language 
achievement (R=0.753). 
It was also found that Task self-esteem correlated higher with the English 
language achievement scores of the Master students than with those of 
the Undergraduate g^oup. 
Moreover, the results indicated that Task self-esteem accounted for a 
significant percent of variance (56%) in ESL learner's English language 
achievement. Of course Task self-esteem accounted for more percent of 
variance in the English language achievement of Master learners (56%) 
than in the Undergraduate learner's English language achievement (53%). 
Also, it was revealed that for each point increase in Task self-esteem 
scores, it was 6.315-point increase in English language achievement 
scores (B=6.315).Based on the results of the study, for each point 
increase there was 6.432-point increase in Undergraduate language 
achievement (B=6.432) and 6.907-point increase in the English language 
achievement of Master group (B=6.907). 
Besides, English language achievement was more predictable for Master 
ESL learners than for Undergraduate students. The results also showed 
that there was a highly linear relationship between Task self-esteem and 
the English language achievement of ESL learners. 
5.4. Suggestions for Further Research 
The learning of second / foreign language is a complex process, 
involving a large number of variables. The present study was conducted 
to inspect the role of 'Task self-esteem'-one of the affective factors - in 
second language achievement. Further research is needed to investigate 
the role of other affective factors such as attitude, personality of the 
teacher, anxiety, depression, social factors such as age, sex, and social 
class of the learners and the teacher, etc. 
Since students' English language achievement in this study was their 
total grade in English in writing skill, more research is needed to explore 
the role of 'Task self-esteem' in other language skills. For example, to 
investigate the role of Task self-esteem in listening or speaking. 
On the other hand, the language considered in the study was ESL. 
Further research may involve foreign languages such as German or 
Arabic. 
In addition, the participants of this study were only non-Indian ESL 
learners. Some research may involve Indian subjects to depict the 
relationship between Task self-esteem and Indian English language 
achievement. 
Finally, the participants involved in this research were university 
students. More research is necessary to determine whether or not 'Task 
self-esteem' influences the English language achievement of the children 
and below the age group in this study. 
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Chapter One 
Introduction 
1.0. Preliminaries 
The learning of Foreign / second language is a complex 
process, involving seemingly number of variables. In order to 
understand this complex process, the following questions 
should be considered: 
Who are learners? What are their intellectual capacities? 
What sort of personalities do they have? Why are the learners 
attempting to acquire the second / foreign language? What are 
their purposes? Are they motivated to the achievement of a 
successful career? What other effective, emotional, personal, or 
intellectual reasons do learners have for pursuing the difficult 
task of language learning? 
These questions are related to socio-psychological traits, 
affecting the second or foreign Language learning. Recently, 
second / foreign language researchers have been detecting 
learner variables / factors influencing the learner. Among 
these are cognitive, affective, biological and social variable 
(Chastain,1988). 
Different studies have been performed on each of these 
factors. According to experts in the field, feeling like anxiety, 
interests, risk-taking, and self-esteem may influence the 
learning of a second / foreign language. 
These factors interact to form patterns which generally 
operate in the student's subconscious. These patterns are 
related to the students' attitude, their motivation, their level of 
anxiety and their level of 'self-esteem' towards learning 
English as a Second or Foreign language. All these patterns are 
influenced by the learners' level of acculturation and his or her 
personality traits. The level of enculturation determines the 
individuals' attitude towards learning an FL. It is related to 
how the learner reacts in relation to the language itself and to 
the people who speak this language? If the learner likes the 
foreign language and its speakers, s/he will probably have a 
positive attitude towards it. However, if the student does not 
like this language or what it represents, his/her attitude can be 
really negative and spoil the learning process. The personality 
traits which influence the patterns of affective factors, on the 
other hand, refer to the learner's perception of him / herself 
and, according to H.Douglas Brown (1973), includes aspects 
such as self-esteem, inhibition, extroversion, risk-taking, 
empathy, and of course, anxiety. He also suggests that these 
affective variables are important psychological factors to 
explore in attempting to understand the process of foreign / 
second language learning. 
1.1. Self-esteem 
The term 'Self-esteem' is constituted of two words: 'self 
and 'esteem'. While esteem (say: ehs-teem) is a fancy word for 
valuing someone or something, or thinking that someone or 
something is important, 'Self means, well, yourself! In the 
present context, therefore, the term, self-esteem, refers to the 
value / importance that you attach to yourself in the process of 
learning. It is an attitude towards oneself, i.e. how you see 
yourself and how you feel about your own accomplishments. 
The presence of 'self-esteem' in a learner works like a booster 
in English language achievement. 
There are several definitions of 'self-esteem' in the 
literature. They appear to be describing the same thing, but 
often refer to very different realities. For example, a student 
who reports feeling good about him / herself is said to have 
high self-esteem. But is this expression of self-pride a true 
indication of his or her unconscious beliefs, or masking a sense 
of inadequacy? 
Rosenberg (1965) describes 'self-esteem' as a favorable 
or unfavorable attitude toward the self. It is generally 
considered the evaluative component of the self-concept, a 
broader representation of the self that includes cognitive and 
behavioral aspects as well as evaluative or affective ones 
(Blascovich& Tomaka, 1991). While the construct is usually 
used to refer a global sense of self-worth, narrower concepts 
such as self-confidence or body-esteem are used to imply a 
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sense of self-esteem in more specific domains. It is also widely 
assumed that 'self-esteem' functions as a trait, which is stable 
across time within individuals. 
'Self-esteem' is an extremely popular construct within 
psychology, and is related to other psychological concepts or 
domains, including personality (e.g., shyness, blames), 
behavioral (e.g., task performance), and clinical concepts (e.g., 
anxiety or depression). 
Brown (1973) states that 'self-esteem' informally refers to 
an ego which is a factor related to the thinking and feeling of 
human organism. He believes that communication entails a 
process of revealing one's self to another. Communication 
often results from the fact that a person does not want to be 
honest in showing this self Language ego is thus positively 
correlated with success in second language learning (Brown, 
1973). 
James (1890) suggests that 'self-esteem' is the ratio of 
one's competencies or successes to one's pretensions, that is, 
the value that one places on success within each competence 
domain. He adds that the one's overall sense of 'self-esteem' 
did not involve the mere averaging of one's competencies, but 
that one places a different value on success within the various 
domains of one's life. He considers 'self-esteem' as the ratio of 
our actualities to our supposed potentialities, that is, a relative 
measure between one's self-image and ideal self. Therefore, a 
low self-esteem indicates a large discrepancy between the self-
image and the ideal-self. (Lawrence, 1996) 
Coppersmith (1981) argues that 'self-esteem' refers to the 
evaluation which one makes with regard to the self, it expresses 
the personal attitude or approval or disapproval, that is, a 
personal judgment of worthiness which is expressed in the 
attitudes that the individual holds towards him / herself. 
Brown (1987) argued that people derive their sense of 
self-esteem from accumulation of experiences with themselves 
and with others from assessment of the external world around 
them (environment). He classified 'self-esteem' into three 
types: 
1. Global or general self-esteem which is thought to be 
relatively stable in adults, and is resistant to change, expect by 
active and extended therapy. 
2. Situational or specific self-esteem which is the second level 
of self-esteem, referring to one's appraisals of oneself in certain 
life context, such as work, education, home, or social 
instruction. The degree of specific self-esteem, one has, varies 
depending upon the situation. 
3. Task self-esteem relates to particular tasks within certain 
context. For example, within the educational domain 'task self-
esteem' may refer to particular subject matter such as listening 
activity, writing, etc. 
'Specific self-esteem' may refer to second or foreign 
language learning and 'task self-esteem' might refer to a 
particular class or even activity in SL / FL learning context. 
According to Rosenberg (1979), 'global self-esteem' is a 
part of personality and refers to the general regard one holds 
for the self as a person. 'Specific self-esteem' is related to a 
broader context, that is, in order to be successful in a particular 
subject such as language learning, physics, business or 
medicine, one need a high level o f specific self-esteem'. 'Task 
self-esteem' is related to particular activities or skills within 
each specific context, that is, in order to be successful in each 
subject such as language learning, one needs a high level of 
task self-esteem in relation to achieving certain activities such 
as listening comprehension, speaking, reading or writing. 
Psychologists generally categorize 'self-esteem' into two 
types: Global and Earned. 'Global self-esteem' refers to a 
general sense of pride in oneself It is not grounded in a 
particular skill or achievement. It means that an under 
achieving student can still have high global self-esteem. 
'Earned self-esteem' is the one that people earn through their 
own accomplishment, for example, satisfaction from having 
scored well in an examination. 
Barbara Learner (1989) says that 'earned self-esteem' is 
generally based on success in meeting the test of reality and it 
possesses all of the positive character traits that ought to be 
reinforced and encouraged, because it is completely based on 
work habits. 
1.2. Epistemological view of self-esteem 
The individual's sense of selves will involve an awareness 
of mental and physical attributes, as well as social roles. This 
awareness defines self-image which is developed at an early 
age through the influence of the parents or guardians. For 
example, the parent's feedback on exaggeration of personal 
characteristics establishes an early self-image and body-image 
upon the child. This process continues in the school years 
through new experiences and the influences of others such as 
classmates and teachers. Cooley (1902) argues that the self-
image is formed through feedback from others. 
Simultaneous with the development of the self-image is 
the ideal-self, which is the overall satisfaction of desirable 
characteristics, standards and skills. 
In early childhood, the child's self-image is likely to focus 
on certain behaviors and characteristics, that is, specific skills, 
possession, and preferences are likely to be stated by the child 
to describe the self and perceived personal attributes towards 
the behaviors. The child is unlikely to make reference to any 
other evaluation of the self with respect to his or her age group 
or society. 
Lawrence (1996) argues that the sum total of an 
individual's desired and perceived mental and physical 
characteristics and his or her perceived worthiness from these 
is self-concept. 
He adds that self-concept can be viewed as an "umbrella" 
term which encompasses the self-image, the ideal-self and the 
self-esteem of the individual. When a person is asked to 
repetitively answer this question, "who am I?" he or she is 
likely to first reveal the self-image such as age and physical 
attributes, followed by the facets of their ideal-self and self-
esteem, such as perceived strengths and weaknesses. 
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1.3. Promoting Self-esteem 
Promoting 'self-esteem' could in many ways be defined 
as "good teaching". Good teachers learn that students who feel 
empowered and in control achieve more. 
A sense of worthiness arises if our ideas and thoughts are 
considered to be of great value. Consequently, our self-esteem 
increases. Achievement is of much concern if it satisfies 
individual values. 
Research has shown a relationship between a sense of 
belonging and acceptance and self-esteem (Davis & Peck, 
1992; Katz, 1993; Washiawotok, 1993). Therefore, building a 
sense of classroom belonging and the sense of self and group 
acceptance has been shown to promote higher level of self-
esteem and also achievement (Washiawotok, 1993). 
Many programs try to increase 'self-esteem' by 
encouraging individuals to focus on their positive qualities, to 
believe they can do many things well (Dutton and Brown, 
1997). In a research done by Johnson, Johnson and Taylor 
(1993) it was shown that a way to raise a student's self-esteem 
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is through cooperative learning, the students were instructed to 
work together as a group. To ensure that everyone worked hard 
and mastered material and everyone gave their ideas and 
suggestion, to listen to share ideas and materials, to ask each 
other questions, to ask other for help and to praise and help 
each other. Teacher praised and rewarded the group as a whole 
(Johnson and Taylor, 1993:841). 
1.4. Objective of the Study 
This study is not going to discuss global or specific self-
esteem but to inspect the role of 'task self-esteem', as an 
affective variable, in the English language achievement of non-
Indian ESL students. It is worth mentioning that the ESL 
learners are learning English in ESL context at A.M.U. This 
study wants to see if there is any relationship between the 'task 
self-esteem' and the 'English language achievement' of ESL 
learners. This relationship will be first investigated for the 
whole sample, and second at the two levels of English language 
proficiency (undergraduate and master). Therefore, if there is 
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any relationship between these two factors, positive or 
negative, 'task self-esteem' can be regarded as the predictor of 
the English language achievement of ESL learners. To 
determine the percent of the predictability of self-esteem for 
student's English language achievement is another aim of this 
study. Again this goal will be fulfilled for the whole sample, 
and at the two levels of English language proficiency. 
1.5. Significance of the Study 
As mentioned before 'self-esteem' as an affective 
variable has a profound role in L2 learning. This study tries to 
identify the role of task self-esteem in English language 
achievement of non-Indian university students. This study is of 
significance in the following ways. It is hoped that the findings 
of the present study, if found to be significant, will be used in 
English language curriculum designed at A.M.U. and other 
universities in order to provide situations for the learners to 
enhance their 'self-esteem' and hence their English language 
achievement. 
Brown (1987) argues that 'self-esteem' is that aspect of 
human behavior which is most present and perceived 
everywhere. So, in order to develop English programs which 
can meet the student's psychological needs, first of all their 
'self-esteem' should be taken into considerations. The research 
also points to the necessity of creating opportunities of English 
teachers to pay attention to the psychology of learning and 
learners. It is hoped the present study will bring about some 
useful pedagogical suggestions concerning the role of 'task 
self-esteem' in English language achievement and promoting 
the student's level of self-esteem. 
1.6. Outline of the Study 
This study consists of the following chapters: 
Chapter One introduces the problem under investigation. It 
also presents its objectives, significance, outline of the study 
and some required definitions. 
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Chapter Two includes the review of literature. It centers 
around a summary of the research done on the subject of the 
study. 
Chapter Three contains the methodology used in this study 
with full explanations, including participants, instrumentation, 
and data collection, and scoring and data analysis procedures 
and participant's response. 
Chapter Four deals with the reporting, tabulating, and 
discussing the results and findings of the analysis. 
Chapter Five which is the final chapter of this study, will brief 
the conclusions obtained from the findings of the study and will 
sum up the study under consideration with some pedagogical 
implications and further research possibilities in this area. 
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Chapter Two 
Review of Literature 
2.0. Introduction 
This chapter consists of five sections. The first is the 
preliminaries. The second section deals with the personality 
and language learning. The third section is about 'self-esteem' 
which includes 'global', 'specific', and 'task self-esteem' vs. 
self-concept. The forth part presents the relationship between 
'self-esteem' and 'language achievement' and the last section is 
the summing up. 
2.1. Preliminaries 
Many studies have been done to investigate the 
relationship between affective variables and second or foreign 
language learning (See e.g., Horwitz, Horwitz and Cope 1991, 
Scovel 1991, Gardner and Macintyre 1992, Martin 1993). 
Brown (1973) states that comprehensive research in the 
affective domain of psychology of language acquisition or 
learning can lead to the construction of a significant theoiy of 
second and foreign language learning as well as more effective 
approaches to language teaching. Many other researchers have 
stated that affective factors like motivation, attitudes and self-
esteem are essential factors in second language acquisition. 
Over the last few decades research has shown a clear 
relationship between levels of 'self-esteem' and achievement 
(Auer 1992, Benham 1993, Joseph 1992, Campbell 1990, also 
Maruyama, Rubin, and Kingsbury 1981). Kingsbury (1981) 
maintains that self-esteem is one major variable among various 
correlates of educational achievement. 
Most research findings indicate that the effect of 'self-
esteem' on second and foreign language learning is highly 
significant (See e.g. Gardner and Lambert 1972, Powers and 
Sanchez 1982, Lawrence 1996). 
'Self-esteem' is widely used in popular language 
learning in psychology. Rosenberg (1965) considers it as a 
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favorable or unfavorable attitude towards the self Brown and 
Mankowski (1993: 421) define Self-esteem as "a personal 
global orientation towards the self . Coopersmith (1967) 
McFarlin and Blascovich (1981) found self-esteem to be one of 
the most widespread influences in human behavior and one of 
the most important concepts for the study of personality and 
learning, respectively. 
2.2. Personality Traits and Language Learning 
The study of affective variables has become an important 
aspect of individual differences in second and foreign language 
learning. Therefore, they are interrelated to individual 
personality and personality traits. Sapir (1934) identifies five 
definitions of personality - which stand out as usefully distinct 
from one another - corresponding to the philosophical, the 
physiological, the psycho-physical, the sociological, and the 
psychiatric approaches to personality. As philosophical 
concept, personality may be defined as the subjective 
awareness of the self as distinct from other objects of 
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observation. As a physiological notion, it may be considered as 
the individual human organism with focus on those aspects of 
behavior which differentiates it from other human organisms. 
Personality in psycho-physical sense refers to the human being 
conceived as a given totality. According to sociological 
approach the term refers to totality of those aspects of behavior 
which give meaning to an individual in society and 
differentiate him/her from other members in the community. 
The psychiatric definition of personality is the individual 
abstracts from the actual psycho-physical whole and conceived 
as a relatively stable system of reactivity. A comprehensive 
description of personality has been suggested by Pervin (1980, 
quoted in Murphy and Davidshofer, 1994:220) as "the set of 
characteristics of a person or of people that account for 
consistent patterns of response to situation". Also, a complete 
description of human personality includes several factors. 
Aiken (1982) states that personality consists of mental abilities, 
interest, attitude, anxiety, self-esteem, and other individual 
differences in thoughts, feelings, and behavior. Personality 
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traits make a difference in how people learn and what they 
learn (Myres and Myres, 1980 cited in Moody, 1988). 
The role of personality in language learning has been 
investigated in some researches. Brodkey and Shore (1976), for 
example, found out that the individual language-learning 
behavior is predictable on the basis of personality. These 
researchers show that personality traits effect classroom 
interactions and the outcomes of language learning. 
In another research, Cattell, Barton, and Dielman (1972) 
suggested that personality and motivation contribute 
independently and significantly to the prediction of reading 
achievement at middle childhood stage. 
2.3. Self-esteem 
A lot of research has been done on the impact of 'self-
esteem' on language achievement at different educational level. 
There are many definitions about the concept of self-esteem. 
Brown (1997) defines 'self-esteem' as a failing of affection for 
oneself that developed largely through irrational processes. He 
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outlines three cognitive models of self-esteem formation, 
namely, Add-em-up model, weight-em-by-importance 
model, and self-ideal model. 
According to the Add-em-up approach you simply add 
up scores to determine a person's overall level of self-esteem, 
i.e. bottom-up approach. The Weight-em-by-importance model 
assumes that self-esteem depends not only on how you evaluate 
yourself in specific domains but also how important you think 
it is to be good in those domains. Self-ideal model assumes that 
self-esteem depends on the difference between 'who we think 
we are now' and 'who we would ideally like to be'. 
Bachman and O'Malley (1977) consider self-esteem as 
an individual's judgment of his / her own worth. Krashen 
(1981) assumes that students with high self-esteem view 
themselves as capable and are more apt to take risks. 
2.3.1. Global, Specific, and Task Self-esteem 
'Global self-esteem' refers to the way people generally 
feel about themselves (Dutton and Brown, 1977). They also 
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add that 'specific self-esteem' is the specific belief about one's 
competencies or abilities in each domain. Also, Pelham and 
Swann (1989) define 'global self-esteem' as a general feeling 
state which is applied to the self. Harter (1990) argues that 
'global self-esteem' is a construct and can be distinguished 
from other aspects of self-judgment concerning competency 
and adequacy. Rosenberg (1979) defines 'global self-esteem' 
as the general regard one holds for the self as a person. He adds 
that such a global judgment is likely the product of a complex 
combination of discrete judgment about the self 'Global self-
esteem' was seen by James (1890) as the ratio of one's 
competencies to one's pretensions. 
A lot of research has been done on the relationship 
between these two levels of 'self-esteem' and language 
learning. Some of them have indicated that 'global and specific 
self-esteem' are related to each other and significantly correlate 
with language learning and achievement (See e.g. Lovington 
1984, and Marsh 1986). Dutton and Brown (1997) mention that 
some researchers (e.g. Marsh 1990, Pelham and Swann 1989) 
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have found specific self-esteem to be more reliable predictor of 
behavior than global self-esteem. 
Various studies have shown that people with low self-
esteem try to avoid exposing their unfavorable characteristics. 
In this regard, they avoid anything that may risk revealing their 
flaws and do not take any challenges; they may also bring 
rewards such as furthering their education (Wood et al., 1994). 
Maruyama, Rubin, and Kingsbury (1981) explained the 
relationship between achievement, self-esteem, and social 
class. Social class was found to be significantly interrelated and 
cause both achievement and self-esteem. Froman and Owen 
(1991) studied the effect of post-high school contest on self-
esteem, He took high school students in a longitudinal study 
and placed them into three categories. These three categories 
consisted of those high school graduates who entered the full 
time labor force, the active federal military, or college after 
high school. Data show that among these contexts, the military 
has the most significant (negative) net impact on self-concept, 
followed by work (slightly negative), and college (no impact). 
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Another study to look at this relationship between self-
esteem and education was conducted in the prison setting. Most 
related institutions employ some type of educational 
curriculum. This study was conducted to see if the furthering of 
education increased innate feeling of self-concept. One hundred 
fifty eight valid questionnaires were used. Ninety-eight percent 
of the respondents felt that taking college courses helped 
increase their awareness, self-confidence, and self-esteem 
(Tootoonchi, 1993). 
Rosenberg, et al, (1995) through an experimental research 
showed that global self-esteem (indirectly, by affecting specific 
self-esteem) and a specific self-esteem (directly) are related to 
performance. In order to support their claim they give some 
examples (studies) in which low self-esteem have been the 
cause of poor performance (Corington 1984; Purkey 1970; 
Scheirer and Kraut 1979). 
Research has shown a strong relationship between the 
levels of student's self-esteem and sense of an internal locus of 
control which can be defined as the belief that one is the author 
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of his or her own fate (Fitch 1970; Klein and Keller 1990; 
Sheidan 1991). Moreover, studies have shown that students 
with higher degrees of internal locus of control demonstrate 
higher level of achievement. 
2.3.2. Self-esteem vs. Self-concept 
Some researchers believe that 'self-esteem' and the term 
self-concept, defined by Richards, Piatt and Piatt (1992:326) as 
the image a person has of himself or herself, which can be 
substituted for each other. By definition, self-concept is the 
sum total of a person's perceived and desired mental, and 
physical characteristics, as well as the person's perceived 
worthiness from these (Lawrence, 1996). They concluded that 
the level of academic self-concept seemed to much the level of 
academic achievement. They also showed that there are many 
other important variables related to self-concept, such as 
quality of family life, work experience, and participation in 
extracurricular activities. Flemming and Courtney (1984) argue 
that self-concept includes pure self-descriptions, which are 
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distinguishable from self-esteem, because such descriptions do 
not necessarily entail judgments. They add that self-concept is 
a more general term, which includes self-esteem. Also, Muller, 
Chambliss, and Wood (1977) suggest that self-esteem is the 
person's evaluation of the self while self-concept is one's self-
description. 
'Self-esteem' is regarded as a pervasive component of 
self-concept by Greenwald, Bellezza, and Banaji (1988). The 
same idea is held by Scheirer and Kraut (1979). Moreover, 
these researchers show that self-concept has components which 
are different from those of 'self-esteem'. Therefore, 'self-
esteem' plays a critical role in the structure of self-concept, but 
they have different constructs and can not be used 
interchangeably. 
2.4. The Relationship between Self-esteem and Language 
Achievement 
Fitts (1964) includes thoughts of oneself physically, 
morally, and personally in relation to family and the social self 
as foundational elements in the formation of adult 'self-
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esteem'. Home, status, discipline, and one's place in the 
environment of training or work along with exposure to the 
educational system, religious, political, economic, and legal 
systems mould self-esteem and provide reliable reference 
points in ego-identity. 
Since 'self-esteem' has an important role in language 
learning and achievement, efforts should be directed to raise 
this affective variable. 
Brown (1978) suggested that 'self-esteem' is the most 
pervasive aspect of human behavior. He continues by arguing 
that no successful cognitive or effective activity can be carried 
out without some degree of self-esteem, self-confidence, 
knowledge of yourself, and belief in your own capabilities for 
that activity. Also, clinical psychologists have observed that 
degrees of self-esteem and self-confidence are significantly 
associated with personal satisfaction and effective functioning. 
Gray (1974) as stated in Scheirer and Kraut (1979) considers 
'self-esteem' as a necessary condition of achievement. Low 
self-esteem people expect to fail and high self-esteem 
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individuals expect to succeed (Sigall and Gould, 1977). They 
add such expectancies affect the amount of effort devoted to 
the activity. Therefore, according to the same authors, high 
self-esteem persons, since they expect success, try more and 
perform more efficiently than low self-esteem people. 
A similar idea is given by Dutton and Brown (1997). 
They mention that high self-esteem individuals generally think 
they are more able and expect to perform better than do low 
self-esteem people. Moreover, Baumeister and Tice (1985, 
quoted in Tang and Sarsfied-Baldwin, 1985: 568) state that 
high self-esteem, "primary control systems are designed to 
cultivate talent and maximize successes in order to Excel", 
while for those with low self-esteem, "primary control systems 
are designed to remedy personal deficiencies in order to reach 
minimally successful or satisfactory level of performance". 
So, it can be assumed that there is a strong relationship 
between 'self-esteem' and 'educational achievement'. As noted 
by Gergen (1971, cited in Maruyama, Rubin and Kingsbury, 
1981), since the 1940s there have been over 2000 studies of 
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self-concept; many have directly or indirectly addressed the 
relationship between self-esteem and achievement. For 
example, Purkey (1970) as cited by Maruyama, et al. (1981), in 
viewing such studies, concluded that the literature indicates a 
strong relationship between these two variables. In this regard 
Clark, et al. (1966, cited in Maruyama, et al. 1981) suggested 
that improving 'self-esteem' results in improved educational 
achievement, that is, they assume that there is a positive 
relationship between self-esteem and achievement. They place 
"self-esteem causally prior to, or at least related to, 
achievement" (page 963). Muijs (1997) proposes that various 
researchers in different countries have found self-esteem to be 
related to achievement (See e.g., Bowles and Gintis 1976, 
Martens 1981, Vandervelden and Bosker 1991, Verhoeven and 
Beuselink 1995 all cited in Muijs, 1997). 
Campbell (1990) also believes that higher levels of self-
esteem are associated with higher levels of achievement. 
Indeed, as stated by Greenwald and Banaji (1995), the broad 
importance of self-esteem has been recognized in many works 
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over the past century (See e.g., Allport 1973, Cooley 1964, 
Epstein 1973, James 1890, Rogers 1951, Rosenberg 1979, 
Sherif and Cantril 1947, all cited in Greenwald and Banaji, 
1995). In addition, some studies have examined the relationship 
between student's 'L2 achievement' and 'self-esteem'. A 
number of these studies have reported a significant relationship 
between these two variables and have shown that 'self-esteem' 
has an important role in L2 learning and achievement. 
Youngblood (1976) drew our attention to the important 
role of 'self-esteem' by offering the following example. He 
examined the relationship between self-esteem of nine-
hundreds and seven Filipino high school students (13-17 years 
of age) and their performance in reading in English. Also, 
student's performance in a number of other variables like 
Filipino social studies, math, and science were correlated with 
their self-esteem. Product-moment and multiple co relational 
procedures revealed that student's achievement was positively 
and significantly associated with high self-esteem. Data suggest 
that non-intellective variables such as self-esteem are crucial to 
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language achievement and should continue to receive the 
attention of educators as they seek to improve language 
performance (Youngblood, 1976). 
Another evidence to show that self-esteem is an important 
factor in foreign language learning and achievement is given by 
Gardner and Lambert (1972). They included measures of self-
esteem in their studies of success in language learning. Results 
revealed that 'self-esteem' appears to be an important variable 
in foreign language learning. Chastain (1988) believes if 
students think they can, they make effort, but if they feel they 
can not, they adopt defensive procedures to protect themselves 
from the discomfort of failure. Therefore, high self-esteem 
individuals differ from their low self-esteem counterparts in the 
way they think, feel, and perform. 
Almeida, Moraes, and Borges (1994) also conducted an 
experiment to identify the role of some factors influencing 
English as foreign language (EFL) learning. One of those 
factors was self-esteem. Student's classroom success or failure 
was based on observations and questionnaires completed by 
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three hundreds, eight to twelve-year old students. They found 
that among the factors influencing foreign language learning 
self-esteem had a critical role and acquisition of this factor 
would increase motivation and lower anxiety and fear. Thus, it 
will enhance foreign language learning. 
Powers and Sanchez (1982) performed an empirical study 
to show the vital role of self-esteem in language achievement 
once more. The study was done on eighty-seven Mexican-
American students. They found that self-esteem was positively 
and significantly correlated with speaking English and reading. 
Muller, Chambliss, and Wood (1977) conducted a study on 
26 male and 48 female junior high school students to see the 
relationship between area-specific measures of self-concept, 
self-esteem, and achievement. They used the Comprehensive 
Tests of Basic Skills as the measure of achievement. The scales 
used in this research were reading, language, and composite 
achievement. Self-esteem and self-concept were measured with 
the Self-descriptive Inventory in four independent areas: 
physical maturity, peer relation, academic success, and school 
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adaptiveness. Results showed that self-esteem and self-concept 
measures in these four areas were correlated with reading, 
language, and composite achievement scores. 
There are many studies which show that there is a 
significant correlation between self-esteem and grades (or 
teacher's ratings of achievement). A number of such studies are 
reported in Bohmstedt and Felson (1983); Boshier and Hamada 
(1968); Ullman (1957); Coopersmith (1967); Morisson, 
Thomas, and Weaver (1973). While, there are such examples to 
show the significant role of self-esteem in learning and 
achievement some researches (e.g., Stevenson and Stigler, 
1992) into the relationship of such an affective variable to 
foreign language learning have provided confusing result, 
suggesting that self-esteem is neither a simple nor well-
understood psychological construct; some studies (e.g., Demo 
and Parker, 1987) have revealed incomplete or no correlation 
between self-esteem and measures of an experiment to show 
the relationship between self-esteem and academic 
achievement among black and white college students. In their 
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experiment they examined a sample of two-hundred and 
ninety-eight undergraduate students at a state-supported 
southern university. After comparing self-esteem and academic 
achievement of those students (black and white) separately, for 
the sample as a whole, there was no association (R=00) 
between academic achievement and overall self-esteem. Also, 
the relationship was not significant for either racial group. At 
the end it was suggested that self-esteem was not influencing 
academic achievement. Bachman and O'Malley (1977) studied 
the influence of self-esteem at high school age on the 
educational attainment (including language) of young men. 
High school self-esteem was found to exert no significant 
influence on educational attainment (Maruyama et al. 1981). 
Muller, Foster, and Wooden (1982) examined the 
correlation of self-esteem and self-concept scores with 
academic achievement in reading, language, and mathematics. 
For this purpose 13 pairs of grades were selected such that 
within each pair, subjects were matched on verbal and non-
verbal IQs but differed greatly on self-esteem and self-concept 
34 
scores. After correlating student's achievement with their self-
esteem and self-concept scores, no significant relationship was 
found between self-esteem and achievement of those students. 
Therefore, the influence of self-esteem on language 
achievement may not be as powerful or as direct as has been 
suggested. Besides, Bohmstedt and Felson (1983) mention in 
the studies done by Perkins and Shannon (1965), Morris and 
Thomas (1975), Fiedler, Dodge, Jones, and Hutchins (1988), 
Jarvis (1959), and Soares (1971), no significant correlation was 
found between grades and global self-esteem. 
2.5. Summing Up 
It was found, therefore, that there have been mixed 
results in research on whether a relationship exists between 
'self-esteem' and 'language achievement'. The association 
between these two variables can not be predicted easily. 
Different studies should be done to see the role of such an 
affective factor with different languages and students in 
different learning situations / contexts. 
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Chapter Three 
Methodology 
3. 0. Introduction 
This chapter deals with the information about the 
methodology employed in this study, the participants / subjects 
of the study and the instrumentation used to obtain the required 
data. Also, the administration procedures, scoring system, and 
the participant's response are discussed in detail. 
3.1. Participants / Subjects 
The participants of the study consist of 59 non-Indian 
ESL learners - 35 undergraduates and 24 master level 
candidates from 7 nationalities in the faculties of Arts, Social 
Sciences, Natural Sciences, Commerce, and Theology at 
Aligarh Muslim University (AMU), India. It is worth 
mentioning here that all the participants for the present study 
(except the 9 from Bangladesh) come from EFL context, but 
they are learning / using English in ESL context at AIVlU 
where for the non-Indian learners the medium of instruction 
and examination is English. 
This sample comprised nearly 42.4% of the total foreign 
student population enrolled in the academic session 2002-03 at 
AMU. Due to administrative problems of testing and dividing 
students into different levels of language proficiency, the 
researcher divided the students into undergraduate and master 
levels. Of these 59 candidates, 9 students were from 
Bangladesh, 23 were Thai, 9 students from Mauritius, 9 
learners from Jordan, 6 students from Indonesia, and 2 from 
Iran. The subjects were adolescent learners and their age 
ranged between 19-35 years. 
3. 2. Instrumentation 
The Coopersmith's (1967) 'standardized questionnaire 
of self-esteem' and Rebecca Oxford's (1990) 'Form of the 
Strategy Inventory' for language learners were used in this 
study with some necessary modifications in order to measure 
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the student's self-esteem. The content validity of 
Coopersmith's (1967) 'self-esteem questionnaire' has been 
calculated by Battle (1977) as 0.82. Forstir and Rosemarie 
(1990) have shown that the reliability of this questionnaire is R 
= 0.85. 
The adapted questionnaire for the present study carries 
thirty-four items to enquire the learners' level of 'general', 
'specific' and 'task' self-esteem. Each question carries five 
choices such as 'never', 'rarely', 'sometimes', 'usually', and 
'always'. Items 1-16 in the questionnaire are meant to elicit 
the learners' level of global self-esteem, items 17-27 relate to 
their level of specific self-esteem, and items 28-34 intends to 
measure the students' level of task self-esteem. A sample of 
the questionnaire used in this study is included as appendix I. 
3.3. Data Collection Procedure 
The administration of the 'self-esteem questionnaire' 
took place in November 2002. The questionnaire was given to 
each student individually with the note of confidentiality of 
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their responses. Instructions as how to answer the questions 
were provided for the respondents. And some of the questions 
were explained orally too. Students' total grades in writing for 
the academic session 2002-03 were gathered from Results 
Processing Unit (RPU) of AMU, Aligarh, India. 
3.3.1. Scoring and Data Analysis 
As aforesaid, each question of the questionnaire had five 
choices. The score 4 was for "always", 3 for "usually", 2 for 
"sometimes", 1 for "rarely", and 0 for "never". Therefore, the 
total grade of each student was obtained by adding the grades 
of all the items of the questionnaire. 'Total self-esteem' scores 
thus could range from 0 to 136. 
Regarding English Language achievement, it should be 
noted that, each student got a grade in writing at the end of the 
term which was his / her total score during one term. Since 
each department had its own scoring system, all scores were 
converted into one scale, that is, (out of 400). 
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On the other hand, the questionnaire consisted of three 
parts. The first part represented the participants' 'Global self-
esteem scores', ranging from 23 to 60, the second part showed 
their 'Specific self-esteem', ranging from 17 to 40. The last 
part of the questionnaire illustrated the participants' 'Task self-
esteem scores', ranging from 12 to 30. 
Therefore, for each student there were five scores, 
namely his / her 'English language achievement score' (Result) 
obtained at the end of the term, 'Global self-esteem score', 
'Specific self-esteem 'score, 'Task self-esteem score' and 
'Total self-esteem score'. 
Of course, the present study investigated the relationship 
between Task self-esteem and English language achievement 
of non-Indian ESL learners, but the questionnaire also 
provided some additional information as well. 
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3.4. Data Analysis Procedures 
The following statistical analyses on the data were 
performed through SPSS, version 10 software: 
1. Linear regression between task self-esteem and the 
achievement of ESL learners: The linear regression was 
performed to discover the percent of the predictability of 
'task self-esteem' for English Language achievement. The 
same statistical analysis was done separately for 'specific' 
and 'global' self-esteems. In all of the regressions 
performed, 'self-esteem' was considered as the independent 
variable and the students' achievement was regarded as the 
dependent variable. 
2. Descriptive Statistics and Correlation: This procedure 
of data analysis provides information about Means, 
Standard Deviation and Correlation Coefficient. The 
correlation coefficient was obtained between task self-
esteem and the English language achievement scores of 
the learners. It was done so to find out whether there was a 
positive relationship between these two variables. 
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3. Analysis of Variance (ANOVA) is the third procedure 
for this study where 'task self-esteem' was the independent 
variable and the 'English language achievement scores' of 
the students was dependent variable. This procedure 
would be able to show whether there is a linear relationship 
between the two variables. 
4. Residual Statistics provides information about 
residual, predicted value, regression standardized 
residuals (ZRESID), and regression standardized 
predicted value which was used to draw a scatter plot in 
order to affirm the linearity and homogeneity of variances. 
5. Coefficients and Regression Equation was used in 
order to predict the expected English language achievement 
scores of any student based on his/her level of task self-
esteem. For example, if the task self esteem score earned in 
the questionnaire was 23, his/her predicted English 
language achievement score would be 224.48. 
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3.5. Participants Response 
As mentioned above, items 1-16 in the questionnaire 
were meant to measure the students' level of global self-
esteem. Table 3.1.: (See page 48) covering 16 items of the 
questionnaire gives a summary of the percentage of student's 
response. 
In response to item 1 (Do you feel self confident?) 
around 28.8% (i.e. 17 out of 59) marked "Always", 38.9% 
marked "Usually", 32.3% "sometimes", 0.00% for "Rarely" 
and "Never". 
In item 2 (Do you think you are a frank person?) 
16.94% - Always 
35.59% - Usually 
32.2% - Sometimes 
11.86% - Rarely 
3.38% - Never 
In item 3 (Are you thankful to those who help you?) the 
majority of the students marked "Always" (i.e. 61% ), 28.8% 
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"Usually", 10.16% "Sometimes", and no one marked 
"rarely" and "Never". 
For item 4 (Do you think that you will be able to succeed?) 
15.24% - Always 
20.3 % - Usually 
35.59% - Sometimes 
5.08% - Rarely 
23.72% - Never 
In response to item 5 (Do your parents encourage you to 
continue your study?) 54.23% of the respondents were always 
encouraged by their families to continue their study, 37.28% 
"Usually", and 8.47% "Sometimes". 
The response to item 6 (Do you express your own ideas, 
likes, and dislikes freely?) was as follows: 
15.25% - Always 
23.7% - Usually 
61.05% - Sometimes 
00% - Rarely 
0.0% - Never 
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About 33.8% (20 put of 59) preferred to be alone (item 
7) some of the time, 18.64% "Always*', 20.33% "Usually", 
10.16% "Rarely", and 16.94% "Never". 
The response to item 8 (Do you feel that there is no need 
to defend?) was as follows: 
8.47% - Always 
15.25% - Usually 
38.98% - Sometimes 
30.5% - Rarely 
6.77% - Never 
To item 9 (Do you feel that it is difficult to forgive or 
forget?) the response runs as follows: 
16.64% - Always 
20.33% - Usually 
34.00% - Sometimes 
11.86% - Rarely 
13.55% - Never 
The total number of respondents in item 10 (Do you tend 
to look the positive side of things?) is 18 for "Always", 29 for 
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"Usually", 8 for "Sometimes", 2 for "Rarely", and 2 for 
"Never". 
42.37% of the respondents claimed that they sometimes 
have difficulty in making decisions with regard to life purpose 
(item 11), 25.42% "Rarely", 18.64% "Usually", 6.47% 
"Always", and 6.47% "Never". 
The response to item 12 (Do you pay attention to what 
happened to you?) was as follows: 
61.3% - Always 
23.725 - Usually 
11.86% - Sometimes 
5.08% - Rarely 
0.00% - Never 
In response to item 13 (Do you think you are very 
punctual?) only 8.47% marked "Always", 37.28% marked 
"Usually", 42.37% "Sometimes, 10.16% "Rarely", and 
1.69% "Never". 
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Item 14 (Do you think that you are a very important 
person among your classmates?) reflects the personality of 
each student. The response to this item was as follows: 
20.33% - Always 
15.25% - Usually 
22.03% - Sometimes 
28.8% - Rarely 
13.55% - Never 
In response to item 15 (Do you think that your friends are 
proud of you?) 12 participants marked "Always", 13 
'Usually", 21 "Sometimes", 5 "Rarely", and 8 "Never". 
For item 16 (Do you think you are made fiin of?) 18.64% 
of the students responded "Always", 15.25% "Usually", 
23.72% "Sometimes", 10.16% "Rarely", and 32.2% 
"Never". 
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Table 3.1.: 
Summary of Participant's Response (Global) 
Item No Level Alway 
s 
Usual! 
V 
Sometime 
s 
Rarely Never 
1 Global 28.8% 38.9% 32.2% 0.00% 0.00% 
2 G 16.94% 35.59% 32.2% 11.86% 3.38% 
3 G 61% 28.8% 10.16% 0.00% 0.00% 
4 G 15.25% 20.33% 35.59% 5.08% 23.72% 
5 G 54.23% 37.28% 8.47% 0.00% 0.00% 
6 G 15.25% 23.7% 61% 0.00% 0.00% 
7 G 18.64% 20.33% 33.8% 10.16% 16.94% 
8 G 8.47% 15.25% 38.98% 30.5% 6.77% 
9 G 16.94% 20.33% 34% 11.86% 13.55% 
10 G 30.55% 44.2% 13.55% 3.38% 3.38% 
11 G 6.77% 18.64% 42.37% 25.42% 6.77% 
12 G 61.3% 23.72% 11.86% 5.08% 0.00% 
13 G 8.47% 37.28% 42.37% 10.16% 1.69% 
14 G 20.33% 15.25% 22.03% 28.8% 13.55% 
15 G 20.33% 22.03% 35.59% 8.47% 13.55% 
16 G 18.64% 15.25% 23.72% 10.16% 32.2% 
Table 3.2 (See page 52), covering 11 questions (items 
17-27) on the questionnaire, gave a summary of the 
participant's response to specific self esteem-based questions. 
In response to item 17 (Do you attend the community 
meetings?) 23.72% marked "always", 20.33% "Usually", 
50.87% "Sometimes", 5.08% 'Rarely", and 0.00% "Never'. 
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The response to item 18 (Do you compare yourself with top 
ten students?) run as follows: 
23.72% - Always 
50.85% - Usually 
20.33% - Sometimes 
3.38% - Rarely 
1.69% - Never 
The majority of respondents, that is, 50.87% marked 
"Always" for item 19 (Do your friends like to play games with 
you?) 35.59% "Usually", 11.86% "Sometimes", 1.69% 
"Rarely", and 0.00% "Never". 
Under item 20 (Do you think you can communicate with 
students?) 33.8% of the respondents (19 out of 50) answered 
"Always", 50.87% "Usually", 13.55% "Sometimes", and 
1.60% "Rarely". 
The response to item 21 (Do you think your teachers are 
satisfied with your achievements?) was as follows: 
5.08% - Always 
62.75% - Usually 
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23.7% - Sometimes 
3.38% - Rarely 
5.08% - Never 
Under item22 (Do you think you have sufficient 
knowledge to understand the course?) a small section 
(13.55%) of the respondents marked "always"; 42.37% 
"Usually", 35.59% "sometimes", and 8.47%"rarely". 
For item 23 (do you think you are the person that your 
classmates turn to for help when they are having trouble?) the 
response run as follows: 
30.5% - Always 
38.9% - Usually 
22.03% - Sometimes 
3.38% - Rarely 
5.08% - Never 
24 out of 59 respondents (35.59%) stated that they are 
never unwanted at the university, 18 respondents marked 
"Sometimes", 13 "Usually", 4 "Always", and 3 students 
"Never". 
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The response to item 25 (Do your classmates feel that 
you can be depended on?) was as follows: 
16.60% - Always 
38.98% - Usually 
13.55% - Sometimes 
8.47% - Rarely 
22.03% - Never 
Under item 26 (Do your teachers pay much attention to 
you?) 16.94% of all respondents marked "Always", 32.2% 
"Usually", 27.15% "Sometimes", 6.77% "Rarely", and 
16.94% "Never". 
The response to the last question, regarding the student's 
level of specific self-esteem, that is, item 27 (Do you think 
that the course which you are doing is useful for your future 
prospects?) run as follows: 
38.98% - Always 
40.70% - Usually 
13.55% - Sometimes 
1.69% - Rarely 
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5.08% - Never 
Table 3.2.: 
Summary of Participants' Response (Specific) 
Item No Level Always Usually Sometimes Rarely Never 
17 Specific 23.72% 20.33% 50.87% 5.08% 0.00% 
18 S 23.72% 50.87% 20.33% 3.38% 1.69% 
19 S 50.87% 35.59% 11.86% 1.69% 0.00% 
20 S 33.80% 50.87% 13.55% 1.69% 0.00% 
21 S 5.08% 62.75% 23.72% 3.38% 5.08% 
22 S 13.55% 42.37% 35.59% 8.47% 0.00% 
23 S 30.50% 38.90% 22.03% 3.38% 5.08% 
24 s 6.77% 22.03% 30.50% 5.08% 35.59% 
25 s 16.94% 39.98% 13.55% 8.47% 22.03% 
26 s 16.94% 32.20% 27.15% 6.77% 16.94% 
27 s 38.98% 40.70% 13.55% 1.69% 5.08% 
Table 3.3 (See page 55), covering 7 questions (items 28-
34) on the questionnaire, gives a summary of the participant's 
response to the task self esteem-oriented questions. 
The response to item 28 (Do your teachers expect too 
much from you?) was as follows: 
23.77% - Always 
35.59% - Usually 
27.15% Sometimes 
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35.59% - Usually 
27.15% - Sometimes 
10.16% - Rarely 
3.38% - Never 
In response to item 29 (Do you think English is 
important to pursue the course?) 33 respondents marked 
"Always", 21 "Usually", 3 "Sometimes", and 2 "Rarely". 
In item 30 (Do you try your best with your 
assignments?) quite a good number of respondents said 
"Always"; 32.25% said "Usually", and 18.64% 
"Sometimes". 
The response to item 31 (Do you think you can 
comprehend every text written in English?) run as follows: 
18.64% - Always 
37.28% - Usually 
22.04% - Sometimes 
2.38% - Rarely 
1.69% - Never 
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Under item 32 (Do you prefer English to communicate 
with your roommates?) 25 respondents marked "Usually", 15 
"Always", 11 "Sometimes", 7 "Rarely", and 1 "Never". 
The figure for item 33 (Do you write your letters in 
English?) was as follows: 
13.55% - Always 
38.98% - Usually 
23.72% - Sometimes 
11.86% - Rarely 
10.16% - Never 
For item 34 (Do you think that the native English 
speakers can easily understand your English?) 13.55% (8 out 
of 59) said "Always", 22 "Usually", 24 "Sometimes", and 5 
"Rarely". 
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Table 3.3.: 
Summary of Participant's Response (Task) 
Item No Level Always Usually Sometimes Rarely Never 
28 Task 23.72% 35.59% 27.15% 10.16% 3.38% 
29 T 55.95% 35.59% 5.08% 3.38% 0.00% 
30 T 49.01% 32.25% 18.64% 0.00% 0.00% 
31 T 18.64% 37.28% 22.04% 2.38% 1.69% 
32 T 25.42% 42.37% 18.64% 11.86% 1.69% 
33 T 13.55% 38.98% 23.72% 11.86% 10.16% 
34 T 13.55% 37.28% 38.98% 8.47% 0.00% 
3.6. Summing Up 
Therefore, this chapter briefs and gives some ideas about 
instrumentation, subjects / participants whose responses were 
collected through an adopted questionnaire from 
Coopersmith's (1967) 'questionnaire of self-esteem' and 
Rebecca Oxford's (1990) 'form of the Strategy Inventory' and 
have been presented figuratively in the form of three tables on 
the basis of global, specific and task self-esteem. It also refers 
to the procedures regarding data collection, data analysis and 
scoring, on the basis of which the results and discussions in the 
next chapter will be drawn. ~ * f 
s 
IJnirei^ 
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Chapter Four 
Results and Discussions 
4.0. Introduction 
This chapter presents the results of the study. It also 
includes a discussion of the results obtained. The present study 
was undertaken to investigate the relationship between 'task 
self-esteem' and non-Indian ESL learner's 'English language 
achievement'. The relationship between these two variables 
was investigated first for all the 59 learners, and then at the 
two levels of English language proficiency (Undergraduate and 
Master). In addition, the researcher wanted to explore the 
percent of the predictability of 'task self-esteem' for the 
student's 'English language achievement' for the whole 
sample. As mentioned above, the ESL learner's language 
achievement was their grades obtained during the academic 
year 2002-03. It was also aimed at predicting the expected 
English language achievement score of any student based on 
his / her obtained task self-esteem score. 
4.1. Descriptive Statistics 
This section carries a total of six tables and five figures 
which provide information about Mean, Median, Minimum / 
Maximum scores. Standard deviation. Standard Error of Mean, 
Normal distribution and Frequencies in each variable group. 
Table 4.1.: General Statistics 
GLOBAL SPECIFIC TASK TOTAL RESULTS 
N V a l i d 59 59 59 59 59 
Missing 0 0 0 0 0 
Mean 39.5932 29.2881 20.0169 88.7966 205.7627 
Std. Error 
of Mean 
1.02286 .70111 .56928 1.74429 4.77686 
Median 39.0000 30.0000 20.0000 92.0000 208.0000 
Mode 40.00 36.00 18.00 92.00 186.00 
Std. 
Deviation 
7.85673 5.38533 4.37269 13.39812 36.69179 
Minimum 23.00 17.00 12.00 62.00 104.00 
Maximum 60.00 40.00 30.00 124.00 277.00 
Statistical Statement: Multiple modes exist. The smallest value is 
shown. 
The above table (Table 4.1) furnishes a general statistics 
regarding such statistical aspects like Mean, Standard Error of 
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Mean, Median, Mode, Standard Deviation and Minimum / 
Maximum scores in each variable group, namely 'global', 
'specific', 'task', 'total self-esteem' and 'results'. It can be said 
thus that table 4.1 is a summary of the factors under 
consideration in this section. The present table shows a record 
of 59 participants whose responses about the four self-esteems 
are measured against certain statistical parameters. The first 
parameter is Mean which refers to Arithmetic average. Here 
the Mean for 'Global' Self-esteem measures 39.5932, for 
'Specific' 29.2881, for 'Task' 20.0169, and for 'Total' 88.7966 
and for 'Results' 205.7627. The Standard errors of Mean for 
the four 'self-esteem' and the 'Results' samples are 1.02286, 
0.70111, 0.56928, 1.74429, and 4.77686, the Median for the 
above mentioned groups are 39, 30, 20, 92, and 208, the Mode 
as 40 for 'Global' self-esteem, 36 for 'Specific', 18 for 'Task', 
92 for 'Total', and 186 for 'Results' and the Standard 
Deviation 7.85673, 5.38533, 4.37269, 13.39812, and 36.69179 
respectively. 
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Table 4.2.: Global Self-esteem 
Min-
Max 
Scores 
Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 23.00 1 1.7 1.7 1.7 
26.00 2 3.4 3.4 5.1 
27.00 1 1.7 1.7 6.8 
28.00 2 3.4 3.4 10.2 
29.00 1 1.7 1.7 11.9 
30.00 2 3.4 3.4 15.3 
33.00 2 3.4 3.4 18.6 
34.00 3 5.1 5.1 23.7 
35.00 3 5.1 5.1 28.8 
36.00 4 6.8 6.8 35.6 
37.00 3 5.1 5.1 40.7 
38.00 2 3.4 3.4 44.1 
39.00 4 6.8 6.8 50.8 
40.00 5 8.5 8.5 59.3 
42.00 4 6.8 6.8 66.1 
43.00 4 6.8 6.8 72.9 
44.00 2 3.4 3.4 76.3 
46.00 3 5.1 5.1 81.4 
47.00 2 3.4 3.4 84.7 
48.00 1 1.7 1.7 86.4 
49.00 2 3.4 3.4 89.8 
51.00 3 5.1 5.1 94.9 
52.00 1 1.7 1.7 96.6 
58.00 1 1.7 1.7 98.3 
60.00 1 1.7 1.7 100.0 
Total 59 100.0 100.0 
Table 4.2 presents (i) the Frequency, which means the 
number of occurrence of any score in this sample, (ii) 
Percentage and (iii) Cumulative percent of each score in 
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'global self-esteem group'. For this purpose the present table 
enlists the scores from Minimum (23) to Maximum (60). 
Table 4.3.: Specific Self-esteem 
Min-Max 
Score 
Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 17.00 1 1.7 1.7 1.7 
18.00 1 1.7 1.7 3.4 
19.00 2 3.4 3.4 6.8 
22.00 4 6.8 6.8 13.6 
24.00 5 8.5 8.5 22.0 
25.00 2 3.4 3.4 25.4 
26.00 4 6.8 6.8 32.2 
27.00 1 1.7 1.7 33.9 
28.00 4 6.8 6.8 40.7 
29.00 4 6.8 6.8 47.5 
30.00 5 8.5 8.5 55.9 
31.00 4 6.8 6.8 62.7 
32.00 2 3.4 3.4 66.1 
33.00 5 8.5 8.5 74.6 
34.00 5 8.5 8.5 83.1 
35.00 1 1.7 1.7 84.7 
36.00 7 11.9 11.9 96.6 
38.00 1 1.7 1.7 98.3 
40.00 1 1.7 1.7 100.0 
Total 59 100.0 100.0 
Table 4.3 gives a summary of frequency and 
percentage for all the 59 scores in 'specific self-esteem group'. 
The Minimum score in this sample is 17 and the Maximum, 40. 
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Table 4.4.: Task Self-esteem 
Min-Max Frequency Percent Valid Cumulativ 
Score Percent ^ Percent 
Valid 12.00 2 3.4 3.4 3.4 
13.00 3 5.1 5.1 8.5 
14.00 4 6.8 6.8 15.3 
15.00 2 3.4 3.4 18.6 
16.00 2 3.4 3.4 22.0 
17.00 2 3.4 3.4 25.4 
18.00 9 15.3 15.3 40.7 
19.00 3 5.1 5.1 45.8 
20.00 5 8.5 8.5 54.2 
21.00 3 5.1 5.1 59.3 
22.00 3 5.1 5.1 64.4 
23.00 8 13.6 13.6 78.0 
24.00 5 8.5 8.5 86.4 
25.00 2 3.4 3.4 89.8 
26.00 2 3.4 3.4 93.2 
27.00 2 3.4 3.4 96.6 
28.00 1 1.7 1.7 98.3 
30.00 1 1.7 1.7 100.0 
Total 59 100.0 100.0 
Table 4.4 provides the information (like those of table 
4.3) about task self-esteem group. The Minimum score 
obtained in this group is 12 and the Maximum 30. 
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Table4.5. Total Self-esteem 
Min-Max F r e q u e n c y Percent 
Score 
Valid 
Percent 
Cumulativ 
e Percent 
Valid 62.00 1 1.7 1.7 1.7 
63.00 1 1.7 1.7 3.4 
64.00 2 3.4 3.4 6.8 
65.00 1 1.7 1.7 8.5 
67.00 1 1.7 1.7 10.2 
68.00 1 1.7 1.7 11.9 
69.00 1 1.7 1.7 13.6 
72.00 1 1.7 1.7 15.3 
73.00 1 1.7 1.7 16.9 
76.00 1 1.7 1.7 18.6 
77.00 3 5.1 5.1 23.7 
79.00 1 1.7 1.7 25.4 
80.00 2 3.4 3.4 28.8 
84.00 2 3.4 3.4 32.2 
87.00 1 1.7 1.7 33.9 
90.00 2 3.4 3.4 37.3 
91.00 2 3.4 3.4 40.7 
92.00 7 11.9 11.9 52.5 
93.00 3 5.1 5.1 57.6 
94.00 2 3.4 3.4 61.0 
95.00 5 8.5 8.5 69.5 
96.00 7 11.9 11.9 81.4 
97.00 3 5.1 5.1 86.4 
98.00 1 1.7 1.7 88.1 
99.00 1 1.7 1.7 89.8 
100.00 1 1.7 1.7 91.5 
102.00 1 1.7 1.7 93.2 
103.00 1 1.7 1.7 94.9 
112.00 1 1.7 1.7 96.6 
122.00 1 1.7 1.7 98.3 
124.00 1 1.7 1.7 100.0 
Total 59 100.0 100.0 
The present table (Table 4.5) shows the frequency and 
percentage for every score of 'total' (overall) self-
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esteem group. The range of the scores in this sample is 
from 62 to 124. 
Table 4.6.: Results 
Min- Max 
Score 
Frequency ' Percent Valid 
Percent 
Cumulative 
Percent 
Valid 104.00 2 3.4 3.4 3.4 
120.00 1 1.7 1.7 5.1 
133.00 1 1.7 1.7 6.8 
144.00 1 1.7 1.7 8.5 
159.00 1 1.7 1.7 10.2 
160.00 1 1.7 1.7 11.9 
166.00 1 1.7 1.7 13.6 
180.00 2 3.4 3.4 16.9 
185.00 1 1.7 1.7 18.6 
186.00 3 5.1 5.1 23.7 
187.00 1 1.7 1.7 25.4 
188.00 1 1.7 1.7 27.1 
189.00 1 1.7 1.7 28.8 
192.00 1 1.7 1.7 30.5 
193.00 2 3.4 3.4 33.9 
198.00 2 3.4 3.4 37.3 
200.00 1 1.7 1.7 39.0 
201.00 1 1.7 1.7 40.7 
203.00 1 1.7 1.7 42.4 
204.00 2 3.4 3.4 45.8 
206.00 1 1.7 1.7 47.5 
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Table 4.6.: Results (Contd.) 
Min-Max 
Score 
Frequency ' Percent Valid 
PercenI 
Cumulative 
Percent 
208.00 2 3.4 3.4 50.8 
209.00 1 1.7 1.7 52.5 
211.00 1 1.7 1.7 54.2 
212.00 3 5.1 5.1 59.3 
213.00 1 1.7 1.7 61.0 
216.00 1 1.7 1.7 62.7 
220.00 I 1.7 1.7 64.4 
223.00 2 3.4 3.4 67.8 
229.00 1 1.7 1.7 69.5 
230.00 1 1.7 1.7 71.2 
231.00 1 1.7 1.7 72.9 
235.00 1 1.7 1.7 74.6 
236.00 1 1.7 1.7 76.3 
237.00 2 3.4 3.4 79.7 
240.00 3 5.1 5.1 84.7 
241.00 1 1.7 1.7 86.4 
243.00 1 1.7 1.7 88.1 
245.00 2 3.4 3.4 91.5 
251.00 1 1.7 1.7 93.2 
253.00 2 3.4 3.4 96.6 
261.00 1 1.7 1.7 98.3 
277.00 1 1.7 1.7 100.0 
Total 59 100.0 100.0 
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Table 4.6: which presents the Results (English language 
achievements) of the participants obtained shows the 
percentage and frequencies for the scores. The minimum 
score obtained is 208 and the maximum is 277. 
The following figures (4.1, 4.2, 4.3, 4.4 and 4.5) show the 
normal distributions of the scores in 'global', 'task', 'specific', 
'total' self-esteems and 'results' samples sequentially which 
are in the form of symmetrical bell-shaped curves. In each 
normal distribution the Mean, Mode and Median are all 
coincided. 
65 
Figure 4.3 .: N o r m a l Specific S e l f - e s t e e m D i s t r i b u t i o n 
GLOBAL 
Std. Dev = 7.86 
Mean = 39.6 
N = 59.00 
25.0 30.0 35.0 40.0 45.0 50.0 55.0 60.0 
G L O B A L 
As the figure (4.1) shows the Standard Deviation (SD) 
in 'Global self-esteem group' is 7.86 and the Mean is 39.6. In 
this normal curve near 68% of the scores are clustered bet^ ^^een 
32 and 47.5, 13.5% be^^een 47.5 and 55.5, and 13.5% bet^ ^^een 
23.5 and 32. 
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Figure 4.3 .: N o r m a l Specific S e l f - e s t e e m D i s t r i b u t i o n 
TASK 
3 D-a> 
Std. Dev=4.37 
Mean = 20,0 
0 N = 59.00 
12.5 15.0 17.5 20.0 22.5 25.0 27.5 30.0 
T.ASK 
Figure 4.2 shows that the Standard Deviation for this 
sample is 4.37 and the Mean is 20. In this normal distribution 
68% of the scores are beUveen 15.5 and 24.5; 13.5% between 
11.5 and 15.5; 13.5% between 24.5 and 28.5; 2.5% between 7 
and 11.5; 2.5%betw^een 28.5 and 32.5. 
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Figure 4.3 .: N o r m a l S p e c i f i c S e l f - e s t e e m D i s t r i b u t i o n 
SPECiFIC 
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Std. Dev=5.39 
Mean =29.3 
N = 59.00 
17.5 20.0 22.5 25.0 27.5 30.0 32.5 35.0 37.5 40.0 
SPECIF IC 
For 'Specific self-esteem sample' the Standard 
Deviation is 5.39 and the Mean is 29.3. About 68% of the 
scores in this group are clustered bet\¥een 24 and 34.5, 13.5 % 
bet\¥een 18.5 and 24,13.5% bet\^'een 34.5 and 40. 
68 
Figure 4.3 .: N o r m a l Specific S e l f - e s t e e m D i s t r i b u t i o n 
TOTAL 
c (D 
CT 
U _ 0 
Std- Dev = 13.40 
Mean = 88.8 
N = 53.CX) 
60.0 70.0 80.0 90.0 100.0 110.0 120.0 
65.0 75.0 85.0 95.0 105.0 115.0 125.0 
T O T A L 
Figure 4.4 shows that the Standard Deviation in 'Total' 
(overall) self-esteem group is 13.40 and the Mean is 88.8. In 
this sample about 68% of scores are ranging from 75.5 to 102, 
13.5% from 62 to 75.5 and 13.5% from 102 to 115.5. 
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Fisxire 4.5 : N o r m a l R e s u l t s - D i s t r i b u t i o n 
RESULTS 
12 
o c <u 
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u . 
Std. Dev = 36.( 
Mean = 205.8 
N = 59.00 
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R E S U L T S 
In this normal cuwe (Figure 4.5) the Standard 
Deviation is 36.69 and the Mean is 205.8. It can be said that 
about 68% of the scores are betw^een 169 and 242.5, 13.5% 
betv/een 132.5 and 169, and 13.5% beUveen 242.5 and 279. 
70 
4.2. Results and Data Analysis 
In order to investigate the relationship between 'task self-
esteem' and the ESL learner's 'language achievement scores' 
for the whole sample, and at the two levels of English language 
proficiency, the following correlation coefficients (Table 4.7 
and Table 4.8) were obtained. 
Table 4.7.: Correlation Coefficient (Task) 
Task self-esteem 
Language achievement scores R - 0.753 
.000 
As table 4.7 shows the relationship between 'English 
language achievement scores' and 'task self-esteem' was 
0.753. The result of the computed correlation coefficient, as 
illustrated in Table 4.7, supported that the positive relationship 
between these two variables was statistically significant. 
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Table 4.8.: Correlation Coefficient (Task) 
Measure Undergraduate level Master Level 
R 0.536 0.561 
P=.000 P=.000 
Table 4.8 shows the Correlation Coefficients between task 
self-esteem and English language achievement scores at the 
two levels of English language proficiency (Undergraduate 
and Master). From the table, it could be seen that the 
relationship between 'task self-esteem' and 'English language 
achievements' of the undergraduate learners was R=0.536. 
As it was reported in table 4.8 the correlation coefficient 
of 0.561 was obtained between task self-esteem and Master 
ESL learner's achievement. Based on the results obtained in 
the study, the positive relationship between 'task self-esteem' 
and the Master learner's 'English language achievement scores 
'was found to be higher than the positive relationship between 
'task self-esteem' and the 'English language achievement' of 
the Undergraduate students. 
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Table 4.9 gives a summary of all the correlation 
coefficients performed above between task self-esteem and 
the student's English language achievement for the 'whole 
sample', and at the two levels of English language proficiency. 
Table 4.9.: Summary of all correlation coefficients (Task) 
Measure Undergraduate Master Whole 
Sample 
R 0.536 0.561 0.753 
P=.000 P=.000 P=.000 
Another goal of the study was to investigate whether 
there was a linear relationship between the two variables. To 
achieve such a goal, Analysis of Variance (ANOVA) was 
obtained between 'task self-esteem' as the independent variable 
and 'English language achievement' as dependent variable. 
Since the F-value, as shown in table 4.10, F=9.206, was 
very high, the homogeneity and linear relationship between the 
two variables were confirmed. 
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Table 4.10.: One-Way ANOVA 
RESULTS 
Sum of 
Squares 
Df Mean 
Square 
F Sig. 
Between 
Groups 
61874.822 17 3639.695 9.206 .000 
Within 
Groups 
16209.856 41 395.362 
Total 78084.678 58 
Table 4.11 shows the Predicted Value, Residual, Standard 
Predicted Value (ZPRED) and Std. Residual (ZRESID). The 
data shown in the table support the linearity of variances. 
Table 4.11.: Residuals Statistics 
Minimum Maximum Mean Std. 
Deviation 
N 
Predicted 
Value 
155.1356 268.8058 205.7627 27.61356 59 
Residual -63.7656 57.9743 .0000 24.16152 59 
Std. 
Predicted 
Value 
-1.833 2.283 .000 1.000 59 
Std. 
Residual 
-2.616 2.379 .000 .991 59 
A Dependent Variable: RESULTS 
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On the other hand, the S c a t t e r p l o t , Figure 4 . 6 does not 
show any clear pattern and therefore supports the homogeneity 
of variances. 
F i g u r e 4 6 : S c a t t e r p l o t 
300 
CO 
w UJ a: 
TASK 
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Table 4.12 presents Multiple Regression between 'task 
self-esteem' and the 'English language achievement' for the 
whole sample. 
Table 4.12.: Multiple Regressions (Task) 
Language achievement scores Task Self-esteem 
R^=0.566 
B=6.315 
df^ 1 
F=9.206 
P=.000 
As it is shown in table 4.12, 56% of variance in the 
student's 'English language achievement' was due to changes 
in their level of 'task self-esteem'. Also, the table reveals that 
for each point increase in task self-esteem scores, there was 
6.315-point increase in English language achievement 
(B=6.315). The result was statistically significant at .000 level. 
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Table 4.13 shows Multiple Regression between 'task 
self-esteem' and the 'English language achievement' at the two 
levels of English proficiency (Undergraduate and Master). 
Table 4.13.: Multiple Regressions (Task) 
Measure Undergraduate Master 
0.536 0.561 
B 6.432 6.907 
df 1 1 
F 38.054 29.372 
P=.000 P=.000 
Table 4.13 presents the percent of the predictability of 'task 
self-esteem' for the 'English language achievement' of the 
Undergraduate and Master learners. As it was revealed in the 
table, the percent of the predictability 53% was obtained for 
the Undergraduate's 'English language achievement'. The 
percent of the predictability 'task self-esteem' for the 'English 
language achievement' of the Master group was 56%. It can 
be said that 53% in the Undergraduate English language 
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achievement, and 56% of changes in the 'English language 
achievement' of ESL learners at Master level were due to 
variance in learner's 'task self-esteem'. 
So, English language achievement was more predictable 
for Master learners than for Undergraduate students. Based on 
the results of the study, for each point increase in 'task self-
esteem' score there was 6.432-point increase in 
undergraduate language achievement (B=6.432), and 6.907-
point increase in the language achievement of Master group 
(B=6.907). The results of the two regressions performed were 
statistically significant at .000 level. 
Table 4.14 shows the Standardized Coefficients, 
Regression Coefficients, and Constant value. The results 
obtained could be used to predict the 'English language 
achievement score' of any student based on his / her obtained 
'task self-esteem' score. The following equation, that is. 
Regression Equation is the central part of Regression 
Analysis. 
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'Predicted Score=Regression Coefficient*Obtained Score 
+Constant' 
Therefore, for example if the obtained 'task self-esteem' 
score of a learner was 20, his/her 'English language 
achievement score' was predicted to be 200.65. 
Table 4,14.: Coefficients 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
B Std.Error B t Sig 
Constant 79.356 14.990 .753 5.294 .000 
Task 6.315 .732 8.629 .000 
Dependent Variable: Results 
Table4.15 illustrates the correlation coefficient between 
'global self-esteem' and the 'language achievement' for the 
'whole sample'. 
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T a b l e 4 .15 . : Correlation Coefficient (Global) 
Global self-esteem 
Language achievement scores R=.418 
P= .001 
As table shows the relationship between 'English 
language achievement scores' and 'global self-esteem' was 
0.418. The result of the computed correlation coefficient, as 
reported in table 4.15, supported that the position relationship 
between these two variables was statistically significant. 
Table 4.16 presents Correlation Coefficient between 
'global self-esteem' and the 'English language achievement' at 
the two levels of language language proficiency 
Table 4.16.: Correlation Coefficient (Global) 
Measure Undergraduate 
level 
Master 
level 
Whole 
sample 
R 0.250 0.642 0.418 
P=0.0147 P=001 P=000 
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Table 4.16 shows the correlation coefficients between 
'global self-esteem' with the 'English language achievement' 
of the Undergraduate and Master learners. The correlation 
coefficient of 0.250 was obtained between global self-esteem 
and Undergraduate English achievement. The correlation 
coefficient between 'global self-esteem' and the 'English 
language achievement' of the Master group was 0.642 and the 
correlation coefficient between global self-esteem and the 
English language achievement of the whole sample was 0.414. 
Based on the results obtained, the positive relationship between 
global self-esteem and the Master learner's English language 
achievement scores was found to be higher than those of 
Undergraduate students and the whole sample. 
Table 4.17 shows the correlation coefficient between 
specific self-esteem and the English language achievement for 
the whole sample. 
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Table 4.17.: Correlation Coefficient (Specific) 
Specific self-esteem 
English language achievement R-0.616 
P= .000 
As Table 4.17 shows the relationship between English 
language achievement scores and specific self-esteem was 
0.616, that is, the positive relationship between these two 
variables was statistically significant. 
Table 4.18 gives a summary of all correlation 
coefficients between specific self-esteem and the learner's 
English language achievement scores for the whole sample; 
Undergraduate and Master levels of English language 
proficiency. 
Table 4.18,: Correlation Coefficients (Specific) 
Measure Undergraduate 
Level 
Master 
Level 
Whole 
Sample 
R 0.659 0.425 0.616 
P= .000 .000 P= .000 
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From the Table 4.18 it could be seen that the relationship 
between specific self-esteem and the English language 
achievement scores of Undergraduates was 0.659. The 
correlation coefficient of 0.425 was obtained between 'specific 
self-esteem' and Master learner's 'English language 
achievement'. 
Table 4.19 shows the correlation coefficients between the 
English language achievement scores and Total self-esteem, 
including Global, Specific, and Task levels for the whole 
sample, Undergraduates and Master learners. 
Table 4.19.: Correlation Coefficients (Total) 
Measure Undergraduate 
Level 
Master 
Level 
Whole 
Sample 
R 0.708 0.720 0.739 
P= .000 .000 P= .000 
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Table 4.20 shows Multiple Regressions between 'total 
self-esteem' and the 'English language achievement' at the two 
levels of English language proficiency (Undergraduate and 
Master) and the whole sample. 
Table 4.20.: Multiple Regressions (Total) 
Measure Undergraduate 
level 
Master 
level 
Whole 
sample 
0.501 0.518 0.547 
B 2.170 1.465 2.025 
df 1 1 1 
F 33.178 24.764 68.73 
P= .000 P= .000 P= .000 
As it is revealed in the table, the percent of the 
predictability of 'total self-esteem' for Undergraduate English 
language achievement was 50, while the percent of the 
predictability of 51 was obtained for Master English language 
achievement and 54 for the whole sample. In other words, 50% 
of variance in the Undergraduate English language 
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achievement was found to be due to changes in 'total self-
esteem'. However, 51% of variance in Master English 
language achievement scores was due to changes in 'total self-
esteem' and 54 percent for the whole sample. Therefore, 
English language achievement was more predictable for Master 
group than Undergraduate students. The table also shows for 
each point of increase in 'total self-esteem score', there was a 
2.17- point increase in Undergraduate English language 
achievement (B= 2.17) and 1.46- point increase in Master 
English language achievement (B=1.46) and 2.02-point 
increase in the English language achievement of the whole 
sample. 
4.3. Discussion on the relationship Between Task 
Self-esteem and English Language Achievement 
As aforesaid, the study aimed at investigating the 
relationship between task self-esteem and ESL learner's 
English language achievement. To achieve such an aim, 
correlation coefficients were computed between these two 
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variables for the whole sample (N=59) and at the two levels of 
English language proficiency. The results of the correlation 
coefficients were shown in Tables 4.7, 4.8 and then they were 
summarized at Table 4.9. 
The correlation coefficient between 'task self-esteem' and 
ESL student's 'English language achievement' for the whole 
sample was 0.753. As table 4.7 shows there was a significant 
relationship between the two factors. ESL learners with higher 
levels of 'task self-esteem' had higher English language 
achievement, while students whose 'task self-esteem' was 
lower, had lower language achievement. This can be due to the 
fact that students with higher task self-esteem are expected to 
do well. They think that they have high ability to learn and to 
use English. These learners are certain of themselves to 
comprehend spoken and written English. They feel they can 
succeed in learning language skills. However, students who 
have lower 'task self-esteem' expect to fail. They do not 
succeed because they do not have the ability to use English 
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well. Therefore, these learners try less and tend to have low 
language achievement. 
Bandar (1982, quoted in Rosenberg, et al. 1995:144) 
argues that one reason why high self-esteem subjects have high 
performance is that: 
People who judge themselves ineffective in coping with 
environmental demands tend to generate high emotional 
arousal, become excessively preoccupied with personal 
deficiencies, and recognize potential difficulties as more 
formidable than they really are. Such self- referent 
concerns undermine effective use of the competencies 
people possess. 
The results of this study were in accordance to the role of 
'self-esteem' in second / foreign language learning and 
achievement. 
As Table 4.13 shows, the correlation coefficient between 
'task self-esteem' and the 'English language achievement 
scores' of the Undergraduate group was 0.536 and the 
correlation coefficient obtained between 'task self-esteem' and 
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the 'English language achievement' of Master learners was 
0.561. Referring to table 4.13, 'task self-esteem' correlated 
(positively) higher with the English language achievement 
scores of the Master students than that of the Undergraduate 
group. 
The reason behind this seems to be the fact that at Master 
level, students know exactly what their knowledge of English 
is. They can also decide whether they will succeed in learning 
English and performing class activities and tasks during the 
term. Therefore, such an expectation affects the amount of 
effort these learners exert in learning and consequently their 
English language achievement is affected. However, the 
undergraduate learners have a transient status and are not 
completely fixed in their 'task self-esteem'. These students do 
not exactly know how much English they know, and whether 
they will be successful in learning English. 
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4.4. Discussion on the Regression between Task Self-esteem 
and English Language Achievement 
As mentioned above, another goal of the study was to 
inspect the percent of predictability of 'task self-esteem' for the 
ESL student's English language achievement scores. To obtain 
such a goal, regressions were performed for the whole sample, 
and at the two levels of English language proficiency. The 
results of the regressions were shown in Tables 4.12 and 4.13. 
The percent of the predictability of 'task self-esteem' for the 
English language achievement of the whole sample was 56%. 
As table 4.12 shows, 56% of variance in student's English 
language achievement was due to changes in their level of 'task 
self-esteem'. Therefore, 'task self-esteem' was found to be a 
significant predictor of learner's English language 
achievement. This can be explained by the significant 
correlation between 'task self-esteem' and student's English 
language achievement. 
According to table 4.13, the percent of predictability of 
'task self-esteem' for the English language achievement of the 
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Undergraduate students was 53% and 56% for the English 
language achievement of master learners. It is to be noted that 
53% of variance in the Undergraduate group and 56% of 
variance in the Master learner's English language achievement 
were accounted by 'task self-esteem'. So, English language 
achievement was more predictable for Master students than for 
Undergraduate learners. These findings may also be explained 
by the fact that relationship between 'task self-esteem' and 
English language achievement found to be higher for Master 
learners than for Undergraduate students. 
4.5. Summing Up 
Therefore, this chapter shows the results of the study and 
related discussions. It also provides general information about 
all sample groups, the correlation coefficients between 'global', 
'task', 'specific', and 'total' self-esteem as independent 
variables and 'English language achievement ('Results') as 
dependent variable for the whole sample and at the two levels 
of language proficiency. 
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On the other hand, the chapter presents a 'scatter plot' in 
order to show the linearity and homogeneity of the variances. 
The percent of predictabiHty of 'self-esteems' for 'English 
language achievement' of the participants is also provided. 
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Chapter Five 
Summary, Conclusions, and Implications 
5.0. Introduction 
This chapter presents 'a summary of the present study', 
'the conclusions obtained from the results' and 'some 
pedagogical implications'. It also recommends 'some 
suggestions for further research'. 
5.1. Summary 
It is clear that student's 'total self-esteem' plays a crucial 
role in second / foreign language learning. As a result, 'task 
self-esteem' as an important part of self-esteem should be 
given great attention in the process of language learning and 
achievement. 
This study was undertaken to investigate the relationship 
between 'task self-esteem' and non-Indian ESL learner's 
'English language achievement'. Such a relationship was first 
investigated for the whole sample of 59 students, and second at 
the two levels of English language proficiency (Undergraduate 
and Master). To do these, correlation coefficients were 
conducted between 'task self-esteem' and non-Indian ESL 
student's 'English language achievement'. 
Another goal of the study was to explore the percent of 
predictability of 'task self-esteem' for the student's 'English 
language achievement' for the whole sample, and at the two 
levels of English language proficiency. To meet these 
objectives, multiple regressions were conducted between 'task 
self-esteem' and the learner's 'English language achievement'. 
In addition, this study wanted to predict the 'English 
language achievement scores' based on the student's level of 
'task self-esteem'. To achieve this objective, the Regression 
Equation Formula was used. In order to achieve all of the 
above-mentioned goals, 34 Undergraduate non-Indian ESL 
learners and 25 Master students took part in the study. These 
participants were asked to answer the 'questionnaire of self-
esteem' to measure their level of self-esteem, that is, (items 1-
16) global, (items 17-27) specific, and (items 28-34) task. 
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Furthermore, the ESL learner's EngHsh language achievement 
was their total grade in English during the academic year 2002-
03. 
The results of the study showed that there was a strong 
positive relationship between 'task self-esteem' and ESL non-
Indian student's 'English language achievement'. The 
correlation coefficient of 'task self-esteem' with the English 
language achievement of the Master learners was found to be 
higher than the correlation of 'task self-esteem' with the 
English language achievement of the Undergraduate students. 
The next finding of the study showed that 'task self-esteem' 
was regarded as an important predictor of ESL learner's 
English language achievement. Of course learners at Master 
level were more predictable than Undergraduate students in 
their English language achievement with regard to their 'task 
self-esteem'. The results also indicated that there was a linear 
relationship between the two variables (F=74.451), and the 
homogeneity of variances was supported (Figure 4.6). 
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5.2. Conclusion 
The following conclusions are drawn from the present 
experimental study: 
First, On the basis of a significant positive relationship 
between 'task self-esteem' and student's 'English language 
achievement' as obtained from Table 4.7, it can be stated that 
'task self-esteem' plays an important role in non-Indian 
ESL learner's English language achievement. This can be 
explained by the fact that in comparison to the students with 
lower task self-esteem, learners with higher level are expected 
to learn English well. They think that they have high capability 
to learn and to use English. They are certain of themselves and 
their abilities. 
Second, the results of the study show that 'task self-esteem' 
plays more significant role in the English language 
achievement scores of the master learners than in the 
undergraduate students' English language achievement. 
This conclusion is drawn because the degree of relationship 
between 'task self-esteem' and Master student's English 
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language achievement was more in comparison to the degree of 
correlation between these factors for Undergraduate learners. 
As mentioned above, these findings may be attributed to the 
fact that undergraduate learners in comparison to Master 
students have a transient status and are not completely fixed in 
their 'task self-esteem'. They do not exactly know what their 
knowledge of English is, and whether they will be successful in 
learning and using English. 
Third, 'task self-esteem' is regarded as a significant 
predictor of ESL learner's English language achievement. 
In other words, task self-esteem accounts for a great percent of 
variance in student's English language achievement because a 
significant regression was found between 'task self-esteem' 
and learner's 'English language achievement' (See Table 4.12). 
Forth, English language achievement is more predictable 
for Master learners than for undergraduate students (See 
Table 4.13). This result may be explained in the light of the fact 
that the correlation between 'task self-esteem' and 'English 
96 
language achievement' found to be higher for Master students 
than for Undergraduate learners. 
5.3. Pedagogical Implications 
The results of the present study have led to the following 
pedagogical implications. Language teachers have an important 
role in maintaining and enhancing the student's 'total self-
esteem'. For example, they can encourage the students to focus 
on their positive capabilities. 
In addition, language teachers can promote the student's 
'task self-esteem' through cooperative learning, that is, to 
instruct the learners to work together as a group, to give their 
ideas, suggestions, to interact with each other, to try their best 
to comprehend texts written in English, to use English among 
their classmates and roommates, to ask questions to each other, 
to ask each other for help, and to raise and help each other. In 
this way all the students of the group are encouraged and 
reinforced to work hard and try much because this as the group 
that is praised. 
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Furthermore, language teachers can promote the students' 
'task self-esteem' by using various facets of 'Study Skills', 
once it is given a space in the curriculum. 'Study Skills' can 
arm the learners with the new and effective techniques and 
strategies through which the learners can effectively cope with 
the emotional, motivational, and self-esteem problems of 
language learning. They would be able to suppress the 
difficulties of language and cultural shock and bring forth 
positive attitude towards themselves, towards language 
learning and towards the ethnography of the target language. 
'Study Skills' also reinforces the learners to learn even in the 
worst possible situations by guiding them on the basis of 
planning and managing the materials. On the other hand, as a 
part of 'Study Skills' it is recommended to apply a wide range 
of real life interests of the learners to the format of learning 
frame. As Naiman et al (1978, cited in Rizwan Khan, 2001) 
argue if the learner thinks in terms of a 'good' language learner 
or a 'bad' one, 'good' learners are more likely to show the 
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characteristics of 'syllabus free' rather than 'syllabus bound' 
situations. 
Moreover, there are certain personal feelings and attitudes 
to the study in the learning situations which determine whether 
the learners are 'good' or 'bad'. 'Study Skills' will help the 
learners to get rid of the negative self-image in order to be 
'good' learners. 
As Homey (1950, cited by Rosenberg, 1965) argues, 
anxiety has an important role in decreasing individual's 'self-
esteem'. Therefore, teachers can decrease the student's anxiety 
by creating supportive and non-threatening environment and 
hence promoting learner's self-esteem. 
In addition to the ways suggested, there are many other 
ways to promote student's 'self-esteem' such as depression 
reduction, building a sense of classroom belonging and 
acceptance, and attitude change techniques. 
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5.4. Suggestions for Further Research 
The learning of second / foreign language is a complex 
process, involving a large number of variables. The present 
study was conducted to inspect the role of 'task self-esteem'-
one of the affective factors - in second language achievement. 
Further research is needed to investigate the role of other 
affective factors such as attitude, personality of the teacher, 
anxiety, depression, social factors such as age, sex, and social 
class of the learners and the teacher, etc. 
Since students' English language achievement in this study 
was their total grade in English in writing skill, more research 
is needed to explore the role of 'task self-esteem' in other 
language skills. For example, to investigate the role of task 
self-esteem in listening or speaking. 
On the other hand, the language considered in the study 
was ESL. Further research may involve foreign languages such 
as German or Arabic. 
In addition, the participants of this study were only non-
Indian ESL learners. Some research may involve Indian 
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subjects to depict the relationship between task self-esteem and 
Indian English language achievement. 
Finally, the participants involved in this research were 
university students. More research is necessary to determine 
whether or not 'task self-esteem' influences the English 
language achievement of the children and below the age group 
in this study. 
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student Questionnaire 
Th is q u e s t i o n n a i r e is d e s i g n e d to m e a s u r e you r s e l f - e s t e e m B e l o w a r e g i v e n c e r t a i n i t e m 
a long w i th f i ve -po in t ra t ing sca le Y o u a re r e q u e s t e d to pu t a t ick m a r k o n a n y of the five 
boxes (I e , r e s p o n s e ca tego ry ) w h i c h r e p r e s e n t s y o u r f ee l i ng truly. T h e r e s e a r c h e r a s s u r e 
y o u that you r r e s p o n s e s wi l l be kep t str ict ly c o n f i d e n t i a l a n d w i l l b e u s e d lor r e s e a r c h 
purpOBe only 
Name; 
Nat iona l i t y 
Facu l t y 
A g e Sex 
C o u r s e 
M o t h e r T o n g u e -
C l a s s ' 
How often 
1 Do you feel belf confident'? 
2 Do you think you are a frank (outspoken) person? 
^ Aii> vei l Ihnnkfi i l to Ihoso who holp yo i i^ 
4 Do you think you will ever be able to succeed? 
5 Do your parents encourage you to cont inue your study? 
6 Do you express your own ideas likes and dislikes freely? 
7 Do you enjoy being alone with yourself? 
8 Do you feel that there is no need to defend? 
I < 
ro 3 
CO D 
I O) (U 
E 
(U 
E 
o CO 
a; L . ro DC 
•dJ > 
OJ 
z 
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How ofteri. ro 
W 
D 
0) 
E 
o C/5 
TO a: 
> OJ 
z 
9 Do you feel that it is difficult to forgive or forget? 
10. Do you tend to look on the positive side of things? 
11. Do you have difficulty in making decisions with regard to life 
purpose? 
12. Do you pay attention to what happened to you? 
13. Do you think you are very punctual? 
14 Do you think that you are a very important person among 
you classmates? 
15. Do you feel that your friends are proud of you? 
16 Do you think you are made fun oi'^ 
17. Do you attend the community meetings? 
18 Do ycui compnro yourself with top ton students? 
19. Do your friends like to play games with you? 
20 Do you think you can communicate with students? 
-/ L 
21 Do you think your teachers are satisfied with your 
achievements? 
22. Do you think you have sufficient knowledge to understand 
the course? 
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How often: 
23 Do you think you are the person that your c lassmates turn 
to for help w h e n tney are having trouble? 
24, Do you feel that you are unwanted at the university? 
25 Do your classmates feel that you can be depended on? 
26 Do your teachers pay much attention to you? 
27 Do you think that the course which you are doing is useful 
for future prospects? 
28 Do your teachers expect too much from you? 
29 Do you think English is important to pursue (he course? 
30. Do you try your best with your assignments? 
31. Do you think you can comprehend every text written in 
English? 
32 Do you prefer English to communicate with your 
roommates? 
33 Do you write your letters in English? 
34. Do you think that the native English speakers can easily 
understand your English? 
>  I 
(U 
E 
<D W r) 1 
a a: 0) 
119 
